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Introduction 



m n chnnom, «oci«ty t.ho rolo as wnli tlu. .o.npntnncion d«- 
„nndod of tnnchor. will chnn.,.. It i. ...n.nU.l . thnroforo, Ihnt in- 
oer.ico «ctlv/lti03 bo ov/BiU.bl0 to n.siot tc).-.ch«r3 In copinc, .Uh 
these change... These ecti.ities will be more meaningful if the plan- 
ners are aware of where the participants are and t.nke the. fron. there 
in tho direction thoy wish to go. 

jn nn AVA Dournal article, 'Rakes^ is very critical of the millions - 
of dollars that are spent on national, etate. and local workshops, in- 
.ervice meetings, courses etc. and the limited success of these efforts. 
'h. recomonds a diagnostic program in which participants determine to 
some extent what is covered. 

Lano2 ^^^tee that "no one asks a teacher much about anything 
end about professional dev/elopmeht. ev/en less." Surv/oys of needs 
axpraased by teachers are few and infrequent, and there is danger 
thet teacher education programs may become insensitive to actual 

teGcher needs. " 

«any school systems require teachers to obtain additional credits 
for salary increment. Graduate level courses should be available to 
.eat the constantly cnanging needs of teachers. This added responsibil- 
ity may tax the already limited resources of the colleges and universities. 
Crabtree^ advocates tnat the axprossed needs of the teachers must ba 
considered in aateblishing any new programs or courses. 

Finding out -hat teachers need and want was the first chellenge 
of NEA'a Division of Instruction and Professional Development. A 
Preliminary in-depth study is currently being conducted to identify 
teacher problems end the type of assistance that would reduce the problem. 



1. Rskas. Thomas. "A ^i'^n^^f Jj^^^lJ^^J^pp^l'^-lJo. 
American Von»tional Journal Vol. 47 (January, -^^(^l PP 

2. Leno. Rlohard. "It's Time To Ask The Teacher" American Vocational 
Journal Vol. 46 (November. 1971) PP. 47. 

3 Crabtraa. Bav.rly end Lois Hugaa "Inssrvica Programs for Home 
Economic; T.achara." Wnn^tinnal Journal Uol. 44 
(Septamber, 1969) pp. 49-50. , . 



Oohn believGO that th(; curroot .Ir'ach^yrrs jnuot be tho ones to 

introduce tho new concepts and icJeao into th& schools. Those ideas 

can be introduced to tho teachers through jn-servico education, but 

essentieily the teacher must bo convinced ±h<it the chanye is desirable 

and will improve his instructional pronron* 

In the preparation of home economics teachers, the controversy 

5 

of goneralist vs. specialist is evident, Tripplc proposes that at 
the undergraduate level a general background in tho field of homo * - 
economics be provided and specialized tr?jining occur through in- 
aervico or post-baccnloureato work. This progrom would give more 
responsibilities to the colleges in tho in-service arena. 

The literature points out a definite heed for initiating in- 
oervice educational programSi and to be effective an assessment of 
needs expressed by the teachers is necessary. Also helpful is a 
knowledge of the current status of existing programs to^ provide a begin- 
ning point. 

As a reault of these concerns, Framingham State College through 
the Home Economics Resource Center with the aid of funding from the 
dassachusstts Department of Education, Division of Occupational 
Education! sponsorsd a study to assess the current status of home 
ecomomics programs in Massachusstts and to determine the in-service nasde 
of the teachers. 

The objectives of the study were : 

1. To determine the current status of homa economics programs 
in elementary and secondary schools in Massachusetts. 

2. To determine the expressed needs of home economics teachers 
in relation to in-service education. 

3. To determine the most desirable types of in-service activitiea 
for home economics teachera. 

4,, To determine the most desirable subject flatter areas to be 
included in auch programs. 

5. To gather educational background data, teaching experience 
and other related data. 



4. Bohn, Ralph. ^Inaervice Education - Vehicle for Change" American 
Vocational Journal Vol. 44 (September, 1969) pp. 29-30. 

5^ Tripple, Patricia. '^Some Thoughta on Preparing Home Economiete 

end Educetore" American Vocational Journal Vol. 46 (November, 1971) 
pp. 83-84. — 
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of thu ntudy institutions and 



for hofic economics toachors. ^ 
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Chciptor 11 

Oo volopmont of Quostionn.iiro (sbg ApponJiA I and II for oamplo questionnairs) 

Tho questionnoiroQ worn cJov/olopod ly the principfjl inv/ostigator 
with ncsioteinco from FSC personnol and The Homo Cconomica Resource 
Center. Two questionnaires wore deuisod* Ono to gather information 
on home economics programs and the other for tuacher information. 
Most questions could be answered with a cneck response. 

Progrsm information was collected on type and size of school, 
typo end length of home economics courses, percentages of student 
body in home economics, and subject content of the ooursee. Content 
was gathered on three types of home economics programs: (a)3unior 
High or 8th grade. .and. below- (b). Non^^occupational for 9th grade and up 
(c) occupational home economics courses* 

The information receiv/ed from the home economics teachers included 
their teaching experience, educational background, marital status, 
professional affiliations, subject areas taught, future study plans, 
topics of interest for in-serv/ice programs, most desirable types of ^ 
in-sar\/ic« acti\/iti«B, and- principle influences on course content* 

For the purpose of pre-teating, the questionnaires wore administered 
to a group of home economics teachers taking a consumer educetion 
course at Framingham State College* Comments by the teachera were 
considered in the ro\/isions. The questionnsire was refined and tho 
final form was dev/eloped with assistance foom the staff of the Resource 
Center and Teacher educators at Framingham State College. 

Collection of Data 

The first week in l^y, 1973, the teacher questionnaire was 
coded and mailed to 1403 home, •c^n^micii teachers In Massachusetts. 
This was tho entire population of homo economics teachers in tno 
state according to the latest list compiled by the Resource Center. 

Tho homo economics program questionnaire was included for 831 
schools. Any school from olomonfcary through high school with • homo 



econolmico program uas surv/ayod. A lottor u/aa included with the 
quoationnoiros which explainod tho pruposes- of tho study and a stamped, 
self-addroQSBd enuBlope was enclosed for ease in returning the completed 
quoationnoire. 

Two wooks after the return data, a reminder post card was sent 
to all those teachers who had not returned the questionnaire. Some 
telephone calls were also mado. 

A total of 956 home economics teachers, or bQ% of the population, 
returnod the completed questionnaire. Home economics program surveys 
uero received from 42G schools for a return rate of.STjC. Thisleas- 
than-lOOjt response could be attributed to the time of year the study 
was conducted. 

Analysis of tha data 

All answers were given a numerical code and these were key punched 
on cards. Tho SPSS (Statistical Packaga for The Social Sciences) 
computer system was used to anaiysize the data. Responses were tabulated 
according to frequency and percentage. 

The results of this analysis ie presented in the following chapter. 
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Choptor III 
Anaiyaio of thoOeta 

Part I- Homo Cconomica Progrom Information 

Roplys were receiv/ed from 426 schools. The schools were of the 
following typssi 130 senior high schools, 127 Junior high schools, 
45 Junior - senior high schools, 58 middle schools, 47 elementary 
l0\/el and 5 uocetional schools* Six replys did not indicete type of 
school* 

The largest number of schools, 105 had an enrollment from 500 
to 1000 students* Eighty*two schools hed less than 500 pupils, with 
92 enrolling 1000-1500, 36 had 1500 to 2000 students. Senior high schools 
tended to be the largest. ' 

Tha following table indicates the length of homa-aconomics coursea 
according to the type of school. 

Tebls I- l^enoth of Home Economics Courses 

Length of Courses Typo of School 

Sr. High Jr. High Sr-JSc High Middle Elem Voc. 

Continous for entire yr* 70 71 23 37 40 4 

Semester or i yr. 19 23 5 3 2 0 

Both eem. and full yr. 46 22 14 8 2 0 

Other type 2 5 1 8 2 1 

Thirteen people did not respond to the question pertaining to the 
length of their home economics courses. Those checking "other" 
cetegory usually meant thet courses were less then e semester in length 
such 88 a block program. Ov/er half the replies, 58jC, or 248 schools, had 
homo economics courses that were continous for the entire yaar. Fifty-two 
or 12% hed courses a semest^fr in Length and 92 , 225^, hed a combination of 
both. 

Schools showed some diversity in their requirements for students 
to enroll in home economics, coursos. Tsble II illustrstes whether 
home economics was required- or ►4Lecti\/e, the students affected^ and 
tha type of school. \^ 
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TflblB II- Enrollmont roquirenento for homo oconomlcs couroea 



Enrollment RoquiromentB 


Sr. High 


Dr. High 


Dr-Sr_ High 


middle 


Elom 




25 


106 


31 


45 


16 


noquirod for boys and girls 
gth grade and below 


0 


2 


2 


3 


5 


EJoctiuB for 9th grade and 
above 


124 


52 


37 


3 


2 


Other course enrollment 
requirements 


17 


38 


11 


26 


36 

/ 



As expected, home economics was required for girls in 224 schools, 
but only 12 schools required it for boys. The 25 senior t)iqh schools 
indicating the requirement for girls may haue rafered to- their school 
system's requirement, rather than their epecific school. The "other"^ 
category, when checked was sometimes follewed with requirements different 
than the previously stated ones. Some of those listed were to require 
home economics only for girls in one junior hi^h or middle grade level 
and not for all levels. Some had elective program* for boys and re- 
quired ones for girls. 

A much higher percentage of the student body took home economics 
at the junior high level than senior high, as indicated in Table III. 

Table III- Percentage of student body enrolled in home ec onomics courses 



Percentage 


Sr. High 


Or. High • 


Or. -Sr. High 


Middle 


Elem. 


Voc. 


Over S0% 


8 


60 


5 


34 


9 


0 


25-50J(; 


27 


53 


17 


15 


li 


1 


15-255C 


A2 


5 


10 


6 


9 


2 


5-15;^ 


42 


3 


7 


1 


7 


X 


less than S% 


o 


1 


2 


0 


1 


1 


Talbe lU 


indicates 


the percentage of boys enrolled in home economics 


courses. Half 


the schools, 49.'/^, did have boys in 


their home economics 


courses, and 12 


schools 


enroli f. ' over 


40>'i or more of 


the boye 


in home 





economics. 



/ 



/ 



T/ible IV- Percontaqn of 


boyo in home 


oconomic3 coursos 






Porcontsg© Sr. High 


3r. High 


3r.-Sr. High 


Middle 


Eletn. Voc* 




Nono 58 


81 


17 


30 


2o 4 




1«83 than 5% 37 


27 


13 


11 


6 1 




5-15;^ 22 


11 


8 


3 


3 0 




15-40;^ 13 


4 


6 


5 


2 0 




Over 405^ 5 


1 


0 


4 


3 0 




Separate questions 


mere asked 


relating to home 


econotnica course 




content for progrsms inv/oiving '9th grade and sboue and those 


8th grade 




and below. Table V shows the replys 


for 8th grade and below. 


A few 




senior high schools responded to this question^ but 


it can ba 


assumed 




that they were probably 


referring to 


programa in the 


achool system 




rather than the specific 


achool. 










Table Course content 


for 6th qrade and belou 








Content 


Sr. High 


3r. High Dr 


.-Sr High 


niddls 


Clem. 


Cqusl emphasis on foods 
and clothing 


7 


93 


25 


45 


17 


Primarily foods 


1 


7 


3 


1 


3 


Primarily clothing 


3 


15 


4 


4 


IB 


Salance of all home 
ec* areae 


4 


21 


12 


9 


5 


Other- than above 


1 


16 


6 


10 


3 



For couraes involving 9th through 12th grade students, the res- 
pondents were to indicate the number of home economica courses they offer- 
ed in various aubject sreas* This question was misunderstood by a number 
of teachers who checked the areas, rather than indiceting the number of 
courses. aJi those responding in Ihis manner were listed as offering one 
courae. Othera listed number of sections rather then number of courses- 

These factors should be csridered in interpreting Table UK 



-3- 



ERLC 



10 



Tolbo Vd- Homo oconomlcs couroo offoringQ grodns 9-12 



Subject Aroon Number of Home Economics Coursos 

n<iinly foodo A Clothing 
All homo GC. aroos 
Foods couraos 
Clothing courses 
Family living courses 
Housing & ID courses 
Child development 
Consumer education 
Other areas 

Information was gathered on occupational home economics programs. 
Thirty-two schools indicated they had an occupational program in child 
core services, 21 in food services, 8 in dietary aide and 16 with programs 
in other home economics^ related areas. Of the 53 schools with home 
economics occupational programs, 43 were under the auspices of the homo 
economics department ana 10 under another department* Thirty-four 
schools had a work experience program as part of the occupational home* 
economics program. 

Talbe Mil indicates the number of home economics teachers in each 

schools 



TaSl* UII- 


Number of Home 


Economics 


Teachers 








Number 


Sr. High 


Jr. High 


Jr. -Sr. High 


Middle 


Elem. 


Uoc. 


one 


33 


29 


16 


16 


31 


1 


2-3 


74 


65 


19 


28 


9 


1 


4-6 


10 


20 


6 


6 


1 


2 


ov/er 6 


5 


2 


3 


0 


0 


1 



Half the schools ^9.2% indicated a home economics department head. 
Several school systems hove city supervisors who perform similar functio 
to a departfp.ent hfiad. 



one 


2-3 


4-5 


6-7 


b or 


63 


19 


6 


5 




67 


16 


6 


2 


0 


i35 


41 


22 


6 


6 


S7 


46 


23 


4 


5 


01 


10 


1 






61 


5 








,65 


14 


4 






47 


2 


1 






36 


3 


1 








Port II- Homo EconomlCQ Tonchar Inforniotion 

The four page teacher survey form was returned by 956 toochors. 
Doth porsonnl and professional data u/ore collected, with the major 
focuo on in-seruice educational needs. 

Teaching experience of the rospondonte ranged from beginning 
teachers to those ready for retirement. IB, 5% or 177 teachers tnught 
2 years or loss, 236 had taught 3-5 years, 106 completed 6-10 years, 
208 were teaching 11-19 years and 139 had taught 2Q years or over. 

Information on marital status and children produced the following 
reaults! 211 were single, 239' were married, but had no children, 418 
were married and had children, 22 were widowed or divorced and had no 
children, while 56 ware widowed or divorced with children. 

Data on educational preparation indicated that 36 had not received 
their Bechelors degree, 522 had a Bachelora degree, 171 had obtained' 15 
credits beyond their Bachelors, IBg had a n-sters and 37 had a Masters 
plue 30 crMit hours. Over half, 56;^ had received educational preparation 
in home economics •ducation. 170 majored in foods or a related area, 71 
in clothing, 68 in a home economics subject area other then foods or cloth- 
ing and 54 did their Bachelor's level of preparation in a non-home 

AConomics area* ^ 

Thirty-seven percent or 355 teachers had received their Bachelor's 
level of educational preparation from the Framingham State College, 91 
graduated from the University of Massachusetts and 44 from Simmons College. 
Thus the three major home aconomics degree- granting institutions in the 
state have prepared over half the home economics teachers currently 
employed in the state. Of those- receiving home economics preparation 
from other schools, 211 were enrolled in a college in one of the six 
New England states while 201 gn^duated from an inatitution in another 
■part of the United States. 367 raapondents taught in Senior High Schools, 
311 in Junior High Schools and 177 in combination Jr-Sr High Schools. 
The remainder tnught in middle schools - 79 teachera, at the elementary 
leuel -41, or in vocational schools - 14. 

Teachers were asked to .ndicnte their current membership statue in 
four professional associations. These results indicated that 331 were 
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momborn of thu Amoricon onri nosoachuQGtto Homo Economics Aosociotions. 
23 woro momboro of thcAmorican nnd Mno55£ichu8ett3 l/ocotional Aeaociation, 
130 woro mombers of Homo E conomiCQ Oiv/ision of NEA and 642 woro mombors 
of tho MnsaochusettQ Teachers Association* flomborohip figuros indicate 
a much lower humbor of teachers ate ofctual member of the Home Economics 
Div/ision of NEA than the data prosont* Many roapondonts m(?y hav/o thought 
that membership in NEA would aotomatically make them a member of this 
Division, which is not true* 

All except 32 teachers, were employed as full-time teechers by their 
schools. 94 percent of ^hose responding or 900 teachers spend all of 
their teaching load in home economics courses. Of the Ifemaining onest 28 
spent 75%f 12 dev/oted 50^ and 9 less than 50% of their teachlhg load 
on home economics or related areas* • 

A l.lttle less than ^% of the teachers or a total of 36 were involved 
in an occupational home economics program* All the rest taught in a 
gen«ral>>hoB9eeoonoiDiC8 program* 

The breadth of the respondents* home economics teaching was 
measured by the percencage of iime thdy devoted to ths subject areas in 
home economics* This is indicatod in Table UlII* 

Table VIIl Percent of home economics taachinq load spent in content areas* 



Content Areas Percentage of Teaching Load 





100% 


75% 


50% 


25% 


lO^or less 


oone 
no re 


f oods 


ill 


101 


222 


182 


56 


284 


Clothing 


121 


110 


199 


184 


47 


295 


Child Oouoiopment 


21 


11 


27 


70 


236 


591 


Tamiiy Living 


8 


8 


IG 


83 


233 


506 


Housing & Int. Design 


0 


a 


5 


45 


, 196 


708 


Money Wanagement 


1 


1 


2 


33 


222 


697 


Other Areas 


1 


3 


8 


25 


107 


812 



As expected, the foods and clothing oreas received the greatest 
concentration* Two-thirds of -il the rospondents wore teaching in these 
content areas with 24 porcenL spending 100% of their time in one or the 
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othor oroo3« Tho^other" category wn» chockod by 144 tenchors ond eubjecta 
most ofton mentioned woro crofts, firot aid, or homo nuroing^ 

Sevorol quoationa relfitod to current or future plono for groduote 
study* Anolysia of these quootiona indicated that 150 wore currently 
working for a Hoater's Oogree and 206 intended to atort work on this 
OogroG within the next five yGors. 226 toochers already hod the Dogroo, 
which left 376 who were hot interested in working for a flastero Degree 
within the next five years. The reaaona given for not pulrauing graduate 
work weret family reaponaibilitiea- 158, No deaire-Sl, not enough financial 
gain-23, no training center near home -42, not required for promotion-JO, 
lack of time- 26, retiring in near future- 91. 

Those teachers currently in a Plasters program indicfcted the following 
areas of major concentration; 46 in home economics education, 47 in a home 
economics subject area, 38 in an area of education and 10 were studying a 
non-home economics or non-education* area* 

Of the 158 teachers who plan to work toward their Wasters within the 
next five years, 25 would study home economics education, 29 would chose 
a home economics content area, 103 plan to take work in en sducatidn area 
and one selected a liberal arts area* .134 teachera indicated the college 
or university at which they plan to take couraee toward their Maater's Degree 
Thoae collegee were Framingham State College - 63^ University of Mass- 
achusetts - 5, Simmons College -20, another college in New England- 32 
and an institution outside of the New Englend area -14* 

Sixty-five percent or 622 respondents indicated that their school 
required course work or participation in in-service activities as a 
requirement for salary increment. Of this number, 276 said their school 
aystema required thia course work to carry graduate credit. 

A great majority of the tuachers had recently taken course work dn 
home economics or education* 610 indicated they had taken some curses 
within the lost two years and 189 had course work within 3*5 yearsj thus, 
87 percent hao pursued course work within the last five years. Of the 
rsmaining 13 percent: 57 teachers had not taken a course in 6rl0 years, 
42 in 11-20 years and 19 had no course work in more than 20 years. 

Teachers responded to a ll3t of 36 topics according to their need 
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for informotion that could bo includod in an in-service education program* 
Interest woo indicated by a five point scale ranging from Highly Desirable 
to Highly Undooirablo. The Number of Teachers responding in each category 
to theao 36 topics is includod in Table IX. 



Table IX- Interest level in In-eervice Topics 



Topic 



Highly 
Qesirabls 



ERIC 



Foods ' 299 

♦ Nutrition- 325 
weight control 

Home Hgnt. in re- 
lation to dual 228 
role of home- 
maker wage aafioer 

Textiles 

♦ Consumer Ed. 

♦ Family Life 

Child dev. in 
relation* to 
ed. for paren 
hood 

Housing & Int 
Design 

Communication a 
^ Humon Relations 

Social isBuesj 
affecting the] 
family j 

Health Z6^ I 

Trends in Horrje 
EC. Ed. at H.S. 
level 

Home Cc. at 
Elem. level 

Boys in Home 
Ec. 9th grade 
or below 

Soys in Home 
Ec. Above 9th 
grade 

Clothing selec- 
tion, construc- 
tion 



220 
417 
339 

296 



133 

248 
262 
177 
243 

151 

271 

265 
204 



O.airable 

274 
284 

256 



276 
297 

•287 

242 



237 

252 
260 
266 
214 

170 
194 

226 

251 
-13- 



Slightly 
Oesiralbe 

206 
184 

228 

230 
126 
170 

193 

303 

223 
226 
245 
211 

204 
161 
162 



205 

15 



Undesirable 

60 
51 

94 

87 

25 
45 

88 

111 

92 
78 
114 
109 

157 

128 

104 
77 



20 
21 

42 



41 
10 
19 

39 



65 

34 
32 
50 
79 

145 

104 

96 
38 



Tnble IX- Con't 
Topic 



Highly 
Desirable 



Undesirable Highly 



Dosirable Slightly 

Desirable Undes 



Adult Homo 
Ec, progroms 

Dnpt. Admin- 
iatrntion 

Curriculum Dev. 

Gehauloral 

Objectives 

Curriculum Dev. 
concepts and 
generoli rot ions 

Curriculum Dev. 
Individualized 
Instruction by 
learning packets 

« New Teaching 
Methods, Tech- 
niques antS 
(lateriuls 

« Developing and 
using instruct- 
ual media 

Student Eval- 
uation 

Program Eual- 
uation- 

* Dealing with low 
ability students 

Initiating 
change in the 
Ed. environment 

Legislation 
. affecting 
home ec. 

Occupational 
home ec. 

Now Ed. 

concepts 

Trends in 
Home Ec. at 
niddle or Jr. 
High Level 



99 



128 



175 



151 



257 



509 



307 

139 
169 
307 

182 

169 

215 
256 

316 



156 
147 

221 

219 
232 

268 



307 

315 
328 
260 

276 

236 

232 
256 

186 



239 



210 



262 



283 



204 



85 



177 

275 
248 
182 

246 

288 

226 
208 

180 



179 
179 

114 

115 
71 

17 



44 

77 
74 
52 

85 

102 

ill 
73 

104 



161 



162 



76 



76 



15 

32 
30 
22 

37 

47 

53 
39 

68 
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Toble IX- Con't 
Topic 



Highly 
Oeeirable 



Oiacipiine 
probloms 

♦ notiuation 
of Students 

Communicotiona 
with ad., Teach 
sra; Parents 

Incorporating 
FHA into 
program 

Teaching in 

inner-city 

environment 



179 
330 

- 141 
73 
104 



Desirable 

196 
306 

222 

127 - 
113 



Slightly 
Oeairable 



249 
159 

306 
254 
185 



Undeoirablo 

138 
47 

119 
201 
200 



Highly ' 
Undesirabi 



77 
24 

47 
157 
219 



Ratad highly desirable or deeirable by 2/3 of the teachers. 

Thia sao,e 5 point rating scale was applied to the desired types of in- 
service education opportunities. Teachers were aaked to rata each item 
according to their desire to participate. Some teachers were not inter- 
ested in any type of activities and gave no responses. The information 
collected from those responding to desired typ.a of in-servica programs 
is shown on Table X» 



Table X- n»,irad types o ^- in-««rvice education opportunities 

Oesirabls 



« Summer SecR- 
inors(l-2 
weeks) 

Summer 
Courses 
(3-6 weeks) 

School year 
lata aftor- 
noon coursen 



Highly 
Desirable 

325 



271 



225 



223 



211 



193 



Slightly 
Desirable 

133 



135 



Undesirable 



76 



153 



104 



122 



64 



100 



135 
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TnblG X- ConU 



Highly 
Desirable 



. Kio Slidhtlv Undosirabio Highly 

Dosiroble ^-^^r^r^ Undesiralj 
Desirable 



Lvonino 
Coureos 

♦School year 
y^>(< day work- 
ohopo 

lJorkehcp3 or 
coursGG dur- 
ini} school 
x/ncation 

Snt« work- 
shopo or 
meatings 

Courses on 
College Cempu* 

CoursoB held 
off campuo 

Series non- 
credit even- 
ing seminars 

Obseruing 
programs in 
other schools 

Borrowing 
home ac. 
materials 

Intardisciplin- 
ary worksnopB 
and projects 



178 



340 



70 



100 



140 



269 



46 



384 



492 



245 



188 



236 



86 



133 



262 



280 



96 



276 



235 



279 



152 



120 



115 



187 



248 



187 



210 



137 



V82 



201 



151 



71 



198 



.173 



86 



59 



210 



34 



12 



52 



144 



«7 



346 



220 



62 



40 



220 



25 



14 



36 



Tnforrr..tian wn. collected on the principal sources used by the 
taach^ra for determining the instructional centent of their 
, Ust of 10 sources .ere pre.entud for a response. The number of eochers 
indicating an influence fro. these sources are listed below. The Use .s 
arranged in order of influence-. 
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Toncher (Yourself) 


854 


Textbooks or Journels 


629 


Other teochers in dept. 


456 


College couroee 


390 


HnnnT't'ninn t hcisd 


292 


Home Ec. Resource 


175 


Center Materials 




Professional Association 


150 


Teachers in other schools 


134 


Home Elc* Resource 


• 125 


Center Workshops 


In-service program 


83 


of local school 





The last tDO itema related to the desire of the teachers to form e 
FHA or HERO club or their inv/olvement bb a cooperBting teacher. To th.s. 
questions. 265 teachers indicated a desire to start a home economics 
youth club such as FHA and 429 were interested in becoming e cooperating 
teacher f or p're-servico college students. 



Chapter IV 



Discusoion 

Home economicG program analysis revealed thot approximately one- 
third of the schools in riassachuaetta had aonie courses of less then o 
full-yoar in longth* This indicates some progress toward subject-area, 
somester or i year, homo economics offerings* This type of homo economics 
program tends to be more attractive for boys. Half the schools did htwe 
boys in home economics courses and in twenty percent of the schools boys 
made up 5 percent or more of the total home economics enrollment. 

Foode and clothing areas constituted' the major part of the home 
economics course content. At eighth grade and below, two thirds of the 
programs concentrated on these two areas. The offerings at the senior ^ 
high level indicated a broader coverage of home economics subject areas. 
There were 384 course offering in Family Living, Housing, Child Development, 
or Consumer education out of a total of 1380 courses. There were indications 
that more courses will be offered in theae areas in the future. Some schools 
showed offerings in subject areas as part of their next yesr^fs curriculum. 

The impact of federal funding in vocational areae was not very evident 
in the study, with only 12% of the schools having any type of home economics 
occupational program. The most common type of wage-earning program was ir. the 
area of Child Cc-re Services. This seems to indicate that more needs to be 
done to promote occuaptional heme economics programs, in a greater number, 
of home economics related occupational areas. 

The need to work for more diversified home economics programs was 
supported by results from the teacher questionnaire. Over two-thirds of 
the tsachars taught in tha foods and clothing aroas, and one-fourth spent 
their time exclusively in these two subjects. 

An indication that the teachers were interested in broadenting thair 
programs was gained from their interest level in in-service topics. Tha 
home economics content oreas with the highest interest level was Nutrition, 
Consumer Education and Family Living. These topics could serve as a focus 
for professional meetinc.s, workshops and course offerings. The use of 
instructional media and new Ceqching methods was alao of great interest and 
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could ti« in to an in-serv/ico program on how to implemont end incorporate 
thii high-int«ro8t content nrens into a homo oconomico program. 

TnMchnra. nlno liirilcnt.Ki n n«nd for infnrmntion on how to dnnl with tho 
low-iiblULy or npnclnl otlijcnLlon wLudont. Thonn ntudonLii nro linlfni Incorpor- 
rttod into thn rogulnr Bchool program nnd homo nconomlcfl tonchor nnod to 
feel more compotnnt In undorattinding theea otudonte. This ia an fireii 
that should be considered in both the pro-oerv/ice and in-aorvico progroms. 

The most desirable times and types of In-service programs were weekday 
workahope held during the school year or short one-two w.ek aummar seminars. 
Late afternoon courses were also more desirable than evening ones, which msy 
be of interest to the institutions offering courses of interest to home 
economics teachers. 

Some intsresting results were obtained relating to the incentive for 
continuning further study. Over 40^ of the teachers indicated no intecest 
in pursuing graduate study anytime within the next five years. The most 
common reason for this was family responsibilities, the credentialing system 
or salary increment policy in tha state or local community provides little 
incentive for continuation of further study. The study indicates that mora 
could be done to motivate the teachers to continue profeasionai improvemsnt 
through graduate study and participation in in-eervice activities. 

Other data not mentioned in the di.cuasion should prove very useful 
to the groups planning professional growth activiti.s for the home economics 
tiiacndrs* 
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HOME ECONOMICS 



CURRICULUn 



CENTER 



Whittnmoro Library UM 10 
Frominghom Stete Colloge, 
Fromingham, Moas. 01701 
Telephone 872-3501 Ext. 357 



9 



Play 4, 1973 



Dear 

Encloood are forma on home economica program information and teacher 
aurv/oya. Would you pleaee have each membor of your department or 
eyctem complete a aurvoy form? Program information is necessary for 
oach school in the district. bJould you pleaae dealgnate a teacher in 
ooch school to complote thia form or fill it out yoursolf. Schools' 
nones sre on escl^ sheet* 

It is most importsnt thst forms be returned from esch teacher. To 
Gsaist in identifying those thst hsve been returned, a code number has 
bean given to each questionnsire^i You hsve received tescher 

survey forms from code no. to • You msy collect sll tho 

forms and return them to the Center in a group or have teschers return 
them individuslly. If they sre returned individually^ you uill receive 
a notice by flsy 25 of all the numbers thst have not been returned. Hope 
fully you will keep s record to knou uhich teschers have the unreturned 
forms. 

If you hsve^ extra forms or need mors forms for your Steffi would you 



please contact the Center. 



Thsnk you for your asaistence. 



Sincerely, 
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HOME ECONOMICS 



CURRICULUM CENTER 



Whittomora Library UH 18 
Fremingham Stoto Collogo 
Frominghem, Hooq. 01701 



Tolephone 872-3501 Ext, 357 



Play 4, 1973 ^ 



Deer Home Economics Toochor: 

To sorve you. in e more efficient mennor, the Home Economics Curriculum 
Conter, Fremingham State College and Meesechueetts Dspertmsnt of Education 
hevo joined together to provide aervicee thet meet your needs end deeiree. 
To leern more ebout your program and your needs, we ere asking you to com- 
plote the encloeed queetionneire. You end all other home economics teache 
in nassechusetta hevo been included in the survey. 

One fector which will effect the usefulness of the results is the extent 
to which ell teechers perticipete. Since we ere attempting to echieve 
1005^ response, we will went to know which responses heve been received. 
Therefore, this queetionneire hee been coded. All deta will remein 
enonymoue* 

The deta collected will be used in plenning courses, workshops end other 
in-service activities. Your ideas ere very importent end neceesary for 
the success of the program. 

A stomped, self-eddressed envelope ie enclosed to simplify return of the 
queetionneire. Please return the questionnaire by Hay 10th. 

It ie eeeential thet one program information form (blue sheet) be re- 
turned for each school.^ Results of the study will be available from the 
Curriculum Center. 

Thank you for your cooperetion. 

Sincerely, 
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PROGRAM IMFOnnATTflM 

1- 1 

2- 5 (Pluooo comploto thio noction only once per ^c:hnol ») 

School ^ 

Addrooo 



6 Typo: 9r High anly, High only, Jr-f5r HiQh, JliddlfJ, ^Othor 

7 Approximdto school Gnrollcmmt : under 500; ^^100-1000, 1000-1500^ 

^1500-2000, pvor 2000 

8 Homo Economic Courooa oro: ^continuo^s for ontire yonr, nomoator or Jyr, 

jDoth eomostore and full yoor, _,.ot^r 

Homo Economic courooo in your school oru: 

9 roquirod for all 7th ond 8th grndo girla 

10 r oquirod for all 7th and 0th gradu girla and boyo 

11 . o lDctive for ninth grodo and above 

12 o ther (pleaee specify) 

13 What percentage of the echool student body ia enrolled in home economicc? 

over 5ff;a, J?5-50^, 15-25^, 5-15^, leee than Z% 

14 What psrcentago of the atudente who take home aconomico are boya? rion^ 

leaa than 5;^, 5-15JS, 15-40^, ^over 40^ 

!• Complete this section only if courses involve 8th grade or baloui* Indicate 
major emphaaia of home economics couraea* 
f oods and clothing enphaaized equally 

16 ^prlmnrlly foods 

17 ^ primarily clothing 

18 pmphasia on balance of all home economics oreao 

19 o ther areao (plcaoGr 5peclfy) 

II« Complete thia aoction only if program includoo occupational home econo.uioo* 
Indicate if the following occupational programs are offered: 

20 chil-i care aervicee 

21 ^food services 

22 ^ dietary aide 

23 other occupational homo economica areas (pleaaa atttto)^_ 



. . Are the occupational home economica programs under the au^picae of tfiu 
homo economics doportmont? 

24, yoo no 

25 (if no) what department includes them? ^ 



la on-the-job work •xperience included aa part of the oocupational home 
economics program? 

26 yss n o 

O . . (over) 
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27 
20 
29 
30 
31 
32 
33 
34 
35 

36 
37 
38 



Comploto thio ooction only if homo oconomicg progiam includoj 9th^n? jd, 
o r obo vo* Indicoto tho numbor of non-occupationol couroea uhere major 
emphasis is on tho following subject areas t 

mainly foods and clothing 
omph'aois on all home economics areas 
foods 
clothing 
family living 
_ I housing and interior dosign 
child development 
consumer education 

other (please epeci'f/) 



Indicate the number of hqme economics teachers in the school. 

^ona, ^two-three, ^..^four-six, over six 

Is there a home economics dBpartmsnt' head? 
yes n o 

(If yes) does the department head have a degree in home economics? 
yea no 
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Codo No, ] 

HOHC ECONOMICS TEACHER SURVEY 

1- 

2-S Town or Rngionol School District^^^ ^ ^ 

Ploaoe bhock opproprioto category for the numbor of yoaro you havo taught, 

6 ^ yro, 3-5 yro, ^6-10 yro, 11-19 yra, 20 yra or ovor 

Ploaso chock marital otatuo, 

^aingle, married without children, married with childrnn, 

widowod or divorcod without childron, widowad or divorced with 

children 

Please indicate the highest degree which you have earned, 

B leso than Dachelor's 

Bachelor's 

Bachelor's plus 15 semester hours 

^.^r-laator's 

Master's plus 30 semester hours 

9 What was your major areas of study for Bachelor's degree 

10 College br University _ 

Check grade level of home economics program in which you teach # 

11 Junior ^ Senior High, Senior High, ^Dunior High^ , ^Middle, 

Elementary, ^Othor 

Indicate if you are currently a member of any of the following professional 
associations. 

12 American end Rassachusetts Home Economics Association 

-3 ^Amarican and Massochunetts Vocational Association 

1^ ^ Home Economics Educational Association - NEA 

15 ^F^assochusetts Teachers Association 

Are you teaching 

15 .^^^^il time pt^rt 'cime 

PlonsG indicate uhat porconta^o of your total teacning loaof is aevoied to 
hoiHo economics coorses : 

-7 ^100'/., 75^-;, SQ'/,, ^Ibso than 

Are you teaching in 

16 a goneral home econoMJCs program 

_^^on ocnupotional homo economics program 

othor; plenso 'tip^ify 
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V 



. mST COPY 

Whot porcontogo of your homo oconomlcn toachlng lo spont in tfTO^fblldu^ing-^^-^ 
oubjoct orono: 

19 Foods ^100;;!5, 15^^, .„5^J^> 2Gyi, IVf/, or looo 

20 Clothing 100^, ...JS^^f 5^^^ ^^a^* P^'/^ °r 

21 Child DOvoloprtont ^100^ _^ys^f SOjJ, ^ 2S%, ^10;^ or loos 

22 Family Living" lOOji, 15%, _^50pf , _75/^f ^10/' or looo 

23 Housing & Int. Design lOffy^, 7&/^f _50^, ^25;i, ^10;;s or loos 

24 Honoy nonogemBnt IOO7S, 75^/i» ,50^, 25%, 10>i or loss 

25 Other oroasx 100;^, 75%, ^ 50^, 25%, 10% or lose 

26 . 100^, 75%o, ^0%f 25%9 ^10;?^ or loos 

If you do not hold r mastor's degree are you currently studying for this degree? 

27 yoa ^no 

28 a. If yea, what is your major area of study ? 

29 b. If no, do you intend to atudy for a master's degreo uithin the next 

five years? y ea no .... 

1 



30 b • If you answered yea to b, uhat will be your major area of 

•tudy? 



2 

31 b . If yes, please indicate the college or university at which you 

plan to dtudy^^ ^ , 



If you do not plan to pursue graduate work within the next five years, chjack 
the main reason* 

32 7" ^family responsibilities 

no desire 

n ot enough f insncial gain 

no training center near home 

^not required for promotion 

lock of time 

othmx: (explain) 



Ooea your achool require courae work or participation in in*-service activities 
aa a requirament for salary increment? 

33 yes n o 

If yes Is it necessary that accepted courae work carry graduate credit? 

34 n o 

^ . j^9rM- the blank that rapreaenta the* time lapse since your last course in home 
•conomioa or education* 

35 2 yra or leaa» ^ 3 -5 yra, ^6-10 yra, 1 1-20 yra, over 20 yra 
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Ploneo reopond to each itom in the following list oa to your noed for topico to be 
included in in-oorvico oducotion programo» Use tho following ocale to indicote 
proferoncof 

5 • Highly Desirable 

4 - DGsirablo 

3 - Slightly Ooairable 

2 - Undooirablo 

1 • Highly Undosirable 
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Fooda 


37 




Nutrition - weight control 


38 




Clothing selection and construction techniques 


39 




Toxtiles 


40 




Homo management in relation to dual role of homemaker-wage earner 


41 




ConoufT.or education 


42 




Family life 


43 




Child developmont in relation to education f«r parenthood 


44 




Houaing and interior design ' 


45 




Communications anu human relations 


46 




Social issues affecting the family 


47 




Health education 


48 




Trends in home economics at high school level 


49 




Trends in home economics at middle or Junior high leuel 


50 




Home economics programs for elementary schools 


51 




Home economics programs in\/ol\/inQ boys 9th grade or below 


52 




Home economics '"/rograma inx/olx/ing boys aboue 9th grade level 


53 




Adult home oconomice programs 


54 




Departmental admi niatration 


55 




Curriculum douelopment - hflhaviorai objectives 


56 




Curriculum de\;aIopment - concepts and gsnerelizationa 


57 




Curriculum development - individualizing instruction by use of learning 






packages 


58 




Uoing new teaching methods and techniques and meteriala 


59 




Developing and using instructionsl media 


60 




Student evaluation 


61 




Program evaluation 


62 




DoQling with students of varying ability levels especially special ad, stu- 






donto 


63 




Initiating change in the educational environment 


64 




Logislotion affecting home economico 


65 




Occupational programs (currirulum, planning, and organizing) 


66 




Implomonting now educationoi roncepts i.e^i modular scheduling, independent 






study, caroor education, op'»n classroom, community aa a classroom 


67 




Discipline problems 


68 




Motivation of students 


69 




Communicating with adminishcntors, tonchors and parents - public relatione 


70 




Incorporating a chapter of the Future Homemakors of America into the 






program 


71 




Teaching in the innor-cit/ wnv/ironmont 



1-2 



6 




7 




0 




9 




10 


— ■ 


11 




12 




13 




14 




15 


— — 


16 





17 




18 j 






19 
20 
21 
22 
23 
24 
25 
26 
27 
28 



29 



30 



AVAILABLE 

Ii*ir ;n-;)ervicc ai(uaot1on opDortunJ tioa. Ploaga 
wrxt£i the numb^^c In d\o box i)y oQch item accordjLng to your deaira to portl- 
cipoto. Numboro roprooont tho following ocqIgj 

W ig hi y paatrable 

4 - Ooolrohlo 

3 - Slightly OooiroblG 

7 - UndoGirable 

1 - Highly Undosiroblo 

Sunjmor .oominoro (l-2 wookt. ) 
Summor collogo crodit couroeo (3-6 weoks) 
Late aftornoon collego credit coureos during school year 
Evnning collego credit cources during school year 
Full-day workshops on a weekday during school year 
Workshops or courses on school v/acations during the year 
Saturday workshops or profeasional meetings 
Courses held on collego campus 
Courses held off-campus 

Sarins (4-6) non-credit ev/oning seminars ^ 
Observ/ation of home economics programs in other schools 
Opportunity to borrow home economics educational materials 
Intcr-disciplinary workshops and projects 

Indicate the principle source (s) used for detsrming the instructional content 
of your home economics classes. 

teacher (yoursoif) 

other teachers in department 

department head 

local school district - in-serv/ice activ/itiee 

other echool aistricts or teachers 

texnbooks or journals 

profeesionai a«sociation 
Home Economics Curriculum Center materials 

Home Economics Curriculum Center workshops 
college coureeo 

'Jould ycu be interestod in forming a fiome aconomics youth club auch as HERO or 
f iiA for students in your school? 

yoe ^ no 

The colleges are interostod in designating exemplary programs in home econcniiro 
08 a cantor for pre-3or\/ice student teGchers. If you feei your program mpets 
this criteria^ indicate your interest by chenking Delow# 

.ysQf I »Jould be interested in being a cooperatino teacher 

^^no, I am not interested 
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